Abstract: This is a study of speech acts in the conversations of New Interchange 1, 2, and 3. The aim of the study is to examine speech act types in the conversations investigated. Both quantitative approach and qualitative approach are employed with the assistance of descriptive, contrastive, analytic, and synthetic methods to help work out the best possible findings. The data consist of a total of 784 turns comprising 8126 words in 97 conversations of New Interchange 1, 2, and 3. The study shows interesting results concerning speech act types. To be more specific, although there is a strong tendency for combination of different speech act types, single speech act groups are preferred with the predominance of representatives.
Introduction
Let's begin with "Hello", which can be performed in the three following ways:
(1) Hello.
(2) Hello! (3) Hello? It can be easily realized that there are three different punctuation marks after "Hello" (and of course three different tunes), possibly leading to different classifications of speech acts. For example, as regards speech act types, (1) and (2) are greetings, belonging to the larger group of expressives with (2) expressing the speaker's stronger emotion, while (3) shows the signal of an offer to help which can be classified as a commissive.
As a matter of fact, studying speech acts is one of the core issues in studying languages. According to Nguyễn Quang Ngoạn and Nguyễn Tiến Phùng (2007: 26-29) , there have been a number of studies on speech acts, following several trends. The first trend is concerned with studies of a single speech act across cultures, such as: greeting, requesting, or apologizing from different aspects, including indirectness, politeness strategies, and so on. There have also been studies in which several speech acts such as requesting and refusing a request are investigated at the same time. The second trend is distinguished by studies of speech acts from the perspective of conversational analysis which are less common than the first trend. Those studies have helped language researchers, teachers, learners and users have better insight into language in use, especially the speaker's meaning or pragmatic meaning in different contexts across cultures.
However, there has been a lack of studies, especially those conducted in Vietnam, focusing on all speech acts in a single textbook or a textbook series to facilitate teachers and learners in their teaching and learning language. It is for this reason that the researchers have decided to conduct a study
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levels of speech act are, however, closely related because according to Bach & Harnish (1979: 3) ,"S says something to H; in saying something to H, S does something; and by doing something, S affects H". The authors completely agree with the concise comment made by Clyne (1996: 11) that locution is the actual form of an utterance, illocution is the communicative force of the utterance, and perlocution is the communicative effect of the utterance.
Of the three dimensions, as stated by Yule (1996: 52) , the most essential act that counts is the illocutionary act because the same utterance can potentially have quite different illocutionary forces. For instance, the utterance, "I'll come back soon" can count as a prediction, a promise, a statement, or a warning in different contexts. At the same time, the same illocutionary force can be performed with various utterances. Take directives for example. If you want to ask somebody to close a door, you may say "Close the door, please!", "Could you please close the door?", "Would you mind closing the door?", and so on. That helps to explain why Yule (1996: 52) stated that the term "speech act" is "generally interpreted quite narrowly to mean only the illocutionary force of an utterance".
Classification of speech acts as speech act types
One popular way of classifying speech acts among others is doing that by function. Searle (1976) Internationally, a study which the authors could get access to was conducted by Moradi (2013) at Islamic Azad University in Iran for the purpose of evaluation of language functions in high school English textbooks, as compared to those in New Interchange series. The series, thus, just served as a source of comparison, while the focus was on the high school textbooks for evaluation and adjustment. It is for this reason that only little quantitative information concerning the types of single speech acts in the series was found.
In Vietnam, Nguyễn Thị Phương Loan (2010) examined the language in "New Interchange Intro" to adapt it for flexible use in her teaching. However, only the first book of the New Interchange series with very simple, artificial language was investigated, leaving the other textbooks of the series uninvestigated.
Recently, Nguyễn Thị Ngọc Dung (2014) examined types and structures of speech acts in the conversations in the "New Interchange" series for her M.A. Thesis. It was a thorough study of speech act types and structures with the detailed, processed data attached to the appendix. This article is written to publish part of the results of her study.
Research methodology

Aim and research questions
The study aims at investigating speech act types in the conversations presented in the student's books of New Interchange 1, 2, and 3 from the pragmatics perspective for better understanding, teaching and learning of the textbook series.
The research question to be answered is: What types of speech act are frequently used and how are they realized in the conversations of the New Interchange series?
Data sources and samples
The source of the data is the New Interchange series, written by Richards et al., 
Data Analysis
Studying speech acts, Yu (1999: 15-16 ) discussed some major concerns. First, the classified types of speech acts fail to cover all the communicative functions of an utterance in different contexts. Second, speech act analysis is normally of isolated utterances taken out of context, so it fails to fully explain the illocutionary act(s) of an utterance. Third, speech act theory seems to ignore the fact that utterances are inherently ambiguous and might convey more illocutionary forces as it places special emphasis on assigning a single act to each isolated utterance.
These concerns for studying speech acts have lead the authors of this research to the final decision of studying speech acts by turn with the speaker's complete thought and in context, especially the linguistic context, of the investigated conversations to interpret the speech acts thoroughly with supplementary functions added to Searle's (1976) framework.
Analytical framework
The analytical framework for the analysis of speech act types is presented in The analytical framework employed in the study is based on the one suggested by Searle (1976) with adjustment to cover more communicative functions or sub-types of speech act.
Analytical methods
In our study, a combination of different methods for data analysis was applied, and they include the analytic, synthetic, descriptive, and contrastive methods. Among them, analytic method is used to clarify and justify certain linguistic features of speech acts; contrastive method is to compare and contrast different types and structures of various categories of speech acts in each book as well as across the series; descriptive method is to describe the key features of the speech acts investigated; and synthetic method is to help the researchers synthesize the findings and draw out conclusions of the study.
Findings and discussion
Single speech act types versus combined speech act types
Based on the analytical framework for analyzing the speech act types in the present study, speech acts are classified as two groups, namely: single speech acts and combined speech acts. The percentages of the given groups in each textbook as well as in the whole series are illustrated in Table 2 .
As shown in Table 2 , in the whole series, single speech acts account for a much higher percentage than combined ones, with 62.0% compared to 38.0%, respectively. Besides, in each textbook of the series, this tendency can also be observed.
Specifically, as regards single speech acts, New Interchange 1, 2, and 3 in turn make up 63.2%, 57.7%, and 64.8%. The corresponding rates for combined speech acts are 36.8%, 42.3%, and 35.2%. It can obviously be seen that the biggest difference lies in New Interchange 3 where the rate of single speech acts is almost twice as much as that of the combined ones.
Overall, the results show that single speech acts are preferred in the textbook series although there is a strong tendency for the combination of speech act types in the conversations investigated. Graph 1. Percentages of single speech act types and combined speech act types in the series Turning now to the proportion of single speech acts in each textbook of the whole series, among the 480 single speech acts under investigation, New Interchange 1 contributes the biggest part at 36.5%, closely followed by New Interchange 3 at 34.5% and New Interchange 2 at 29%. As regards the combined group consisting of 294 combinations, Interchange 1 and 2 share the same proportion at 34.7%, while the other 30.6% goes to New Interchange 3. As all shown in Graph 1, an almost equal distribution of the two groups of speech act types can be observed.
Realizations of single speech act types
It is now time to take a closer look at the single speech act group which is further divided into Rep, Exp, Dir, Com, and Decn which in turn represent representatives, expressives, directives, commissives, and declarations. Table 3 reveals the distribution of rates of different single speech acts in the whole series as well as in each textbook.
As can be seen from Table 3 , the whole series of New Interchange is realized with the predominance of representatives accounting for 52%, followed by directives and expressives at 31.7% and 15.0%, respectively. Commissives are just rarely used at 1.3% and, as predicted, declarations are even not used.
As regards representatives, the most frequently-used single speech act in the series, among 250 items in total, New Interchange 3 contributes 91, while New Interchange 1 and 2 comprise 85 and 74, successively. Following is the discussion of each single speech act type in detail with the functions it performs illustrated by the examples sorted out from the collected data of the study.
Representatives
As a matter of fact, throughout the New Interchange series, representatives are used to perform a variety of functions. All the underlined utterances in the following examples are for the emphasis of the categories under discussion.
a. To perform an informative
A representative can be used to provide the hearer with necessary information. Paulo Expressives are used in the conversations investigated for expressing people's various psychological states and feelings. They include people's likes and dislikes, joy, surprise, pleasure, excitement, and so on.
a. To express one's likes/dislikes
As shown in the following examples, an expressive is used in (14) to express Brad's dislikes of working on Saturdays and Sundays. Other expressions in use are "want", "be interested in" "be fond of", "be keen on", "dislike", can't stand" "be crazy for", and so on. Commissives are speech acts which a speaker uses to commit himself to doing something like a promise, a plan, a prediction, or a pledge. In the conversations of the New Interchange series, two functions of commissives which are realized as single speech acts are making a predictive and making an offer. Other functions appear in the combined speech act types.
a. To make a predictive
In (30) As predicted, no declarations can be found in our data. It is, perhaps, because they are a special speech act type that not only requires the speaker to have some sort of institutional role but also calls for special felicity conditions for which an utterance can be realized as it is intended.
Realizations of combined speech act types
Apart from the group of single speech acts, as stated, the utterances in the data are also divided into the other group of combined speech acts realized as five sub-groups Rep+Exp, Rep+Dir, Exp+Dir, Rep+Exp+Dir, and others illustrated in Table 4 .
Rep+Exp stands for representatives plus expressives as well as expressives plus representatives, Rep+Dir for both representatives plus directives and directives plus representatives, and Exp+Dir for both expressives plus directives and directives plus expressives.
Rep+Exp+Dir comprises all the possibilities for combination in any order. It includes representatives plus expressives plus directives, representatives plus directives plus expressives, expressives plus representatives plus directives, expressives plus directives plus representatives, directives plus representatives plus expressives, and directives plus expressives plus representatives.
The others group consists of all the other minor ways of combining speech acts realized in the conversations investigated. They represent Rep+Com, Exp+Com, Dir+Com, Rep+Exp+Com, and Rep+Dir+Com. Similar to the major combinations discussed above, each minor one is used to cover all the possibilities for combination. For example, Exp+Com stands for not only expressives plus commissives but also the reverse.
Turning now to the distribution of combined groups of speech acts, in the whole series, as possibly seen from Table 4 .3, Rep+Dir ranks the first at 36.1%, followed by Rep+Exp at 24.8%, Exp+Dir at 23.8%, and Rep+Exp+Dir at only 6.8%. The last 8.5% goes to others comprising all the five minor combinations of speech acts in the study.
As far as combined speech acts in each textbook are concerned, a similar trend to the whole series can be observed. To be more specific, in New Interchange 1, Rep+Dir takes the first position at 37.3%, leaving 20.5% for Rep+Exp, 26.5% for Exp+Dir, and only 8.8% for Rep+Exp+Dir. Rep+Dir also ranks the first in New Interchange 2 and 3, at 34.3% and 36.7%, followed by Rep+Exp at 25.5% and 
Implications
To designers of English textbooks
It is expected that designers of English textbooks can take advantage of the results of the study in designing textbooks. For example, they can pay more attention to a variety of aspects, such as: the number of participants, turns, and words, the topics and situations, as well as the speech act types in the New Interchange series when design a new series of textbooks concerning conversations.
Alternatively, similar studies can be conducted by textbook designers to help them compare and contrast speech act types in some existing textbooks of English in Vietnam with those in the present study for necessary adjustment.
To teachers of English
Teachers of English are expected to be aware of the important role of speech act analysis in their teaching job, especially their teaching of conversations. It is because good knowledge and skills of speech act analysis are believed to help English teachers do a better job in teaching English in general and teaching conversations in particular.
Analysis of speech acts should be done in class with respect to speech act types. Especially the significant role of context should be taken into consideration when speech acts, especially indirect speech acts, are analyzed and interpreted. It is because the same utterance in different contexts may convey different intended meanings which may be far different from its literal meaning.
The analyzed conversations of the New Interchange series and the discussion of the realizations of speech act types in the study can be applied to teaching conversations in English. Alternatively, similar analysis of speech act types can be assigned to learners on conversations of other textbook series.
To learners of English
Learners of English are suggested bearing in mind that good knowledge of and regular practice in speech act analysis certainly help them better their understanding, interpretation, and performance of speech acts in English.
It is for this reason that the researchers suggest they study the analysis of speech act types and practise applying them to interpreting and performing speech acts in their study and communication in English.
Conclusions
Following is the summary of major findings in our study:
-To begin with, the distribution of speech act types in each separate textbook almost follows the same fashion of the whole series, reflecting the unity of this set of textbooks.
-Overall, it is shown by the results that single speech acts (62.0%) are preferred in the textbook series although there is a strong tendency for the combination of speech act types (38.2%) in the conversations investigated.
-As regards the proportion of speech act types in each textbook compared to the whole series consisting of 480 single speech acts and 294 combined ones, an almost equal contribution of each volume to the whole can be observed.
-Turning now to the group of single speech acts, the whole series of New Interchange is realized with the predominance of representatives (52%), followed by directives (31.7%) and expressives (15.0%). Commissives are just rarely used (1.3%) and declarations are even not used.
-More specifically, representatives are used to make informatives, confirmatives, assertives, descriptives, assentives, supportives, dissentives, responsives, disputatives, and ascriptives. Expressives are used to express likes/dislikes, pleasure, surprise, and interest/ excitement. They are also used to greet, thank, accept, reject, apologize, and say goodbye. Directives are used to ask for information, to command, request, suggest, invite, and advise. And commissives are used to make predictives and offers.
-With regard to the distribution of combined groups of speech acts in the whole series Rep+Dir ranks the first (36.1%), followed by Rep+Exp (24.8%), Exp+Dir (23.8%) and Rep+Exp+Dir (only 6.8%). The last 8.5% goes to others comprising all the five minor combinations of speech acts in the study. In each sub-group there are various possibilities of combination in different orders.
From the findings, certain things should be considered when speech acts are studied, taught, performed, and interpreted.
First, a variety of sub-types of speech acts are realized in different contexts expressing different language functions. This proves that supplementary types of speech acts should always be added to the ones suggested by Austin (1962) or Searle (1976) when speech acts are studied in different contexts. In other words, the system of speech acts should be an open-ended system to be developed.
Second, as the tendency of combining different speech acts to express the speaker's multiple intended meanings is so common, studying speech acts by turn seems to be a suitable choice as it allows researchers to cover all the speech act types performed in any turn of speaking. Studying separated speech acts may fail to interpret all the speaker's intended meanings in context.
Third, it is essential that teaching conversations include teaching speech act types expressing different language functions as it is of great importance for students' success in performance and interpretation of speech acts in real communication. Nguyễn Thị Ngọc Dung (2014) with detailed analysis of the speech act types and structures in conversations of the New Interchange series can serve as a good reference for this.
Last but not least, context plays a crucial role in interpreting speech acts. It is for this reason that speech acts should be studied and interpreted with sufficient context clues, including all the socio-cultural context, physical context, and linguistic context.
